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College and Caroer Readiness Anchor Common Core State Standards for Language Grades 9 -10 § MICHS eslonments R g SAEDPIC = PP Writing
Standards for Language MTCHS Class English | English Il Grade 10 Standards
Language Standards: Conventions of Standard English
[Demonstrate command of the [CC: 1 [Demonsirate command of the (S:1a _ |Use paraliel structure. [There are specific rules and conventions of __ |Language conventions are leamed and _ |Language is an essental (ool [English I &Il |Grammarand _|Written portions |Literature
conventions o standard English and  |conventions of standard Engiish standard Engiish that language must follow.  [applied within the contexts of reading,  |for understanding our world. T s, e
rammar and usage when writing or |LS: 1 Jgrammar and usage when writing and Wiiters and speakers use their understanding of [writing, speaking, and listening and Effective written and oral reviaw)as wellas  [formal essays, |TAMGRTTS
[ccR: 1 [speaking speaking. language to craft writing, communicate assessed in the same manner through  [communications rely upon s G it
30 Use various typs of phrases and effectively and make purposeful choices for essays, speeches, presentations, as well  [understanding and applying essays, projects, |and reports Literature
clauses to convey specific meanings  [function and rhetorical effects. Language is an  [as creative and daily work. the rules of standard English. letters, memos, research project,
and add variety and interest to writing [essential tool for understanding our world. Success in the post- Summary and Mars Project,
or presentations. Effective written and oral communications rely secondary setting, as well as. [Anatysis, \WWil research,
[upon understanding and applying the rules of the workplace, requires Harrison
CCR 2 [Domonsrats command of e CC 2 [Domonera command oT e TS2a [0sca somicoon andpemans e Jstandard Engish. Success in the post- efocive communication.  [EgTeRT& T [Grammar and [Wrtten portions |gurgeront” and
conventions of standard English and  |conventions of standard Engiish conjunctive adverb) to link two or ~ [secondary setting, as well as the workplace, - e [
capitalization, punctuation, and Ls:2 |capitalization, punctuation, and [more closely related independent  [requires effective communication review, all written |formal essays o
speling when writing speling when writing clauses. 4 » |comparison
work: worksheets, |and reports
Ls:2b Use a colon to introduce a list or essays, creative
quotation writing, reports
LS 2c[spell correctly.
Language Standards: Knowledge of Language
[CCR: 3 [Apply knowledge of language (o [CC:3 [Apply knowledge of language (o 1558 Wrte and edit work so that 1 [Knowledge of language allows for informed . [Knowledge of language and SKilful Canguage exists within the  [English | &Il |Grammar and _ |Extended Mars Project, TPDP: 1.12 List
understand how language functions in [and  Junderstand how language functions in conforms to the guidelines in a style ~ [choices in the context of communication. application of conventions and craft contexts of audience and [ e [Application broficiencyin
different contexts, to make effective  |LS: 3 |different contexts, to make effective [manual (e.g., APA Style Manual)  |Writers and speakers use their knowledge of  [enhance expression and aid purpose. Knowiedge of — (S orogram
choices for meaning or style, and to choices for meaning or style, and to appropriate for the discipline and  [language to provide meaning, develop style, and |comprehension. Success in the academic.[language and skilful g
[comprehend more fully when reading [comprehend more fully when reading wiiting type. [appropriately edit for clarity, interest, and setting, as well as the workplace, requires  [application of conventions Contextual competencies
or listening or listening precision. MTCHS students are expectedto  [effective communication and craft enhance expression vocabulary,
gain knowledge and use in the APA Witing and aid comprehension business English,
styte. [Success in the post- APA style
secondary setting, as well as.
Language Standards: Vocabulary Acquisition and Use
[CCR: 4 [Determine or clarffy the meaning of  [CC: 4 |Determing o clarfly the meaning of |LS: 48 [Use context (6.. the overall meaning [Students wil grow their vocabularies through a Teaming 15 TWords are powerful English I &1l |Contextual Vocabulary Use new
unknown and multiple-meaning words [and Junknown and multiple-meaning words of a sentence, paragraph, or text; a  [mix of conversations, direct instruction, and  [and profoundly dependent on vocabulary — [Vocabulary knowledge is e R 2| = it ionlexams R
and phrases by using context clues, [LS:4  |and phrases based on grades 9-10 word's position or function in a reading. Students will determine word meanings, [acquisition and use. Knowing vocabulary  [fundamental for leaming, iy roperword | Sy
analyzing meaningful word parts, and reading and content, choosing flexibly sentence) as a clue to the meaning of [appreciate the nuances of words, and steadly  [goes beyond knowing a definition effective communication and
consuling general and specialized rom a range of strateges. a word or phrase. expand their repertoire of words and phrases.  [Students acquire and use vocabulary celebrating language. B el | usageliniessays H [ ECERY
reference materials, as appropriate. This will be accomplished through use of the  [through exposure to language-rich Success in the post- meaning to and reports, |contextual hints,
following situations and events. Students. secondary setting, as well as. literarary pieces |varied paragraph [restructure
- context ciues [demonstrate independence in using an [the workplace, requires related to patterns within _[santencesto
- patterns of word changes array of strategies including syntax, textual [effective communication. [ the same written |[EESSEEN
[S:4b [idently and correctly use pattems of |- dictionaries and thesauruses ~ Students at  |clues, word relationships, and differences
word changes that indicate different ~ [ths level should also be able to explain their  [between literal and figurative language to experiences and | piece, creative |different
[meanings or parts of speech (e.g.,  |understanding of figurative language, word build vocabulary and enhance historical events, |and expository  |meaning,
analyze, analysis, analytical; d in word and show purpose and [pieces restructure
advocate, advocacy) [meanings. As well, students should be able to  [Understanding the nuances of words and meaning ina paragraphs to
explore words that have similar literal meanings. [phrases allows students to use vocabulary e <how varied
o= ey forms such as import, match
Ls: 4c [Consult general and specialized o
reference materials (e.g., dictionaries, Eetoliand [ETEBRETSD
glossaries, thesauruses), both print creative writing, patterns of
[and digital, to find the pronunciation use of figurative structure, use
o a word or determine or clarify its language to online sources tol
recise meaning, its part of speech, bernems find the
" s etymology. o written work etymology of
new vocabulary
s:ad|Verify the prefiminary determination of
the meaning of a word or phrase
(e.., by checking the inferred
[meaning in context or in a dictionary).
[CCR: 5 |Demonstrate understanding of word  |[CC: 5 |Demonsirate understanding of (558 [miorpret higures of speech (6.g. AL s level students should be comforiable |Vocabulary knowledge is fundamental for
relationships and nuances inword  |and  [figurative language, wor: euphemism, oxymoron) in context and[incorporating appropriate vocabulary into their  [learning, effective communication an
[meanings. s5:5  |relationships, and nuances in word analyze their role in the text. [modes of communication. They should take the [celebrating language. Success in the post-
meanings. initative to accumulate vocabulary that is econdary setting, as well as the
(555 [Analyze nuances i the meaning of |necessary to understand while reading, writing, - [workplace, requires effective
vords with similar donotations. speaking, and listening communication. - Industry-specific words
[Although general academic words are more  [are specific to an industry or feld of study.
[CCR:6  |Acquire and use accurately general  |CC:6  |Acquire and use accurately general  |LS: 6 [Acquire and use accurately general | kel to appear in written text rather than in [Because of their specificity and close ties
[academic and domain-specific words [academic and domain-specific words [academic and domain-specific words [SPeech. they often represent subtle or precise  |to fields of study, they are more common
[and phrases, sufficient for reading, [and phrases, sufficient for reading, [and phrases, sufficient for reading, [ ways to say relatively simple things (saunter in informational texts and communication.
writing, speaking, and listening at the writing, speaking, and listening at the writing, speaking, and listening at the [instead of walk). This language is highly
college and career readiness level; college and career readiness level; college and career readiness level; ~ [ransferable.
in in [demonstrate independence in
gathering vocabulary knowledge when gathering vocabulary knowledge when gathering vocabulary knowledge
considering a word or phrase considering a word or phrase when considering a word o phrase
important to comprehension or important to comprehension or important to comprehension or
expression expression expression
College and Carcer Readiness Anchor Common Core State Standards for Writing Grades 9-10
Standards for Writing
Writing Standards: Text Types and Purposes
[CCR: 1 JWrit arguments to support claims In [CC: 1 [Write arguments (o support claims In [WS:1a  JInroduce procise claim(s), distnguish [MTCHS expects students 1o produce strong  [Understanding text types and purposes 15 |Wrters share information,  [English | & I Provide contextuall Mars Project, TPDP: k.2 HSS: 1 Write
an analysis of substantive topics or Jand ~ Jan analysis of substantive topics or the claim(s) from alterate or arguments on important topics or texts. essential for writing. Effective and coherent [opinions and ideas by using e R el Brguments
texts, using valid reasoning and Ws:1  |texts, using valid reasoning and opposing claims, and create an Students in the ninth and tenth grades should  [text creation requires conscious choices  [multple techniques and text lterary pieces as |relationships o g ractedon
relevant and sufficient evidence. relevant and sufficient evidence. organization that establishes clear [write argumentative papers that support their  [about purpose for text creation (e.g.,to  [types and will be evaluated in
relationships among claim(s), analysis of a text or topic using enough relevant [inform, explain, persuade, entertainor  |the same manner. This applied tolife,  |between SK.7 Recognize discipline-specific
reasons, and evidence to legitimately support their claim(s).  [inspire), motives for selecting strategies to_ [knowledge allows the to compare Southern gothic stress factors. content. HSS: 1a
evidence. Students need to understand how much engage an audience (e.g., to communicate [communicate in appropriate character actions |literature when PDP: 2.2 Identify Introduce precise
evidence s needed to satisfactorily supporta  [information, promote action or build and meaningful ways to e | Samane e N —— Claims. HSS: 1b
[Ws: 6 [Develop claim(s) and counterclaims _[point. At the ninth grade level, students need to|relationships), and potential consequences |achieve their intended
o personal Gothic romance POP: 1.1 Develop Claim.
fairy, supplying evidence for each  [learn how to introduce their argument(s) cleary [of choices regarding text creation (e.g.,  [purpose andlor audience. U e e e eoeciiie aselr s 1 Use

while pointing out the strengths and
imitations of both in a manner that
anticipates the audience's knowledge
level and concerns.

[and accurately with regard to counterclaims.
[Students should build on this skl in the tenth
grade with students using concise and effective
language that supports the organization of their
argument. Students should structure their
argument so that there is an association and

follow-up action, position defended,
appropriate tone and style). It also
includes appropriate structures for
particular types of texts, language, voice,
style, ideology, form and genre.

experiences of
those in the news,
use transitions to

move from one

Gothic horror
literature,
identify and use
figurative

assessment and
identify
individual
learning styles.

words, phrases
and cluases to
link major
sections to create|




[ws: e

Use words, phrases, and clauses o
ink the major sections of the text,
create cohesion, and clarify the
retationships between claim(s) and
reasons, between reasons and
evidence, and between claim(s) and
counterciaims.

correlation between the claim(s),
counterciaim(s), reasons, and evidence. As
students develop their argument, they should
treat their claims and counterclaims equitably
taking into account what their audience knows
s well as what concerns they might have.
Students at this level should develop unity and
consistency in their text with their words and
structure, paying attention to the relationships

[ws:7a

Estabiish and maintain a formal style
and objective tone while attending to
the norms and conventions of the
aiscipline in which they are writing

they create between the claims, counterclaims,
evidence, and reason. They also should
[maintain an appropriate style and tone for the
task — omitting personal bias. Students should
conclude with a statement that supports the
argument

[CCR2

ws: e

[Provide a concluding statement or
section that follows from and supports
the argument presented.

(Write informative /explanatory texts to
examine and convey complex ideas
and information clearly and accurately
through the effective selection,
organization, and analysis of content
Deliverately.

cC2

and
ws: 2

[Write informative/explanatory texts o

selection, organization, and analysis
of content

CC:2a

introduce a topic; organize complex
ideas, concepts, and information to
[make important connections and
aistinctions; include formatting (e.g..
headings), graphics (e.g., figures,
tables), and multimedia when useful
to aiding comprehension.

sz

[Develop the topic with well-chosen,
relevant, and sufficient facts,
extended definitions, concrete details,
[quotations, or other information and
[examples appropriate to the
audience's knowledge of the topic.

[ws:2e

Use appropriate and varied transitions
to link the major sections of the text,
create cohesion, and clarify the
relationships among complex ideas
and concepts.

Use precise language and domain-
specific vocabulary to manage the
[complexity of the topic.

Ws: 2e

Establish and maintain a formal style
and objective tone while attending to
the norms and conventions of the
discipline in which they are writing,

[ws:2r

Provide a concluding statement or
section that follows from and supports
the information or explanation
presented (e.g., articulating
implications or the significance of the
topic),

point to the next,
provide unbiased
points of view

language In a
persuasive style
for a variety of

PUV: 1.4 Verine
future
oppcupations.

conesion. Hy:
1d Establish and
maintain a formal

tone

[CCR:3_ |Write narratives to develop real or

imagined experiences or events using
effective technique, well-chosen
details, and well-structured event
sequences.

cC 3

ws: 3

[Wite narratives to develop real or
imagined experiences or events using
effective technique, well-chosen
details, and wel-structured event
sequences

Ws:3a

Engage and orient the reader by
setting out a problem, situation, or
observation, establishing one or
[multiple point(s) of view, and
introducing a narrator andfor
characters; create a smooth
[progression of experiences or events.

[Students are expected o wiite narratives —
conveying an experience that is real or imagined
- and using time as its deep structure. The
writing should have form or structure based on a
progression of events that build upon each
other. As with all good wriing, students should
seloct effective defails using precise language.
[They should establish point of view(s), introduce
a narrator, provide characters, and present a

B3

Use narrative techniques, such as
dialogue, pacing, description,
reflection, and multiple plot lines, to
develop experiences, events, andlor
characters.

situation. Students should be aware of and
apply narrative techniques including dialogue,
description, and plot in order to develop
experiences, events, and/or characters.
[choosing words that create vivid pictures.
[Students should provide a conclusion to the.

[Ws:3c

Use a variety of techniques to
sequence events so that they build on
one another to create a coherent

hole.

events they set out at the beginning of their
narrative.

[Ws:3d

Use precise words and phrases,
teliing details, and sensory language
to convey a vivid picture of the
experiences, events, setting, and/or
characters.

[ws:3e

Provide a conclusion that follows from
and reflects on what is experienced,
observed, or resolved over the course
of the narrative.

[CCR: 4

Produce clear and coherent writing in
which the development, organization,
and style are appropriate to task,
purpose, and audience.

CC4

Produce clear and coherent writing in
which the development, organization,
and style are appropriate to task,
purpose, and audience

which the development, organization,
and style are appropriate to task,
purpose, and audience.

Writing Standards: _Production and ribution of Writin
Ws: Produce clear and coherent writing in |Students are expected to produce writing that s
k

clear and understandable to the reader. Tasl
type of writing assignment), audience (the
intended reader), and purpose (the writer's
designated reason for writing) should be

CCR' 5

[Develop and strengthen wriling as
needed by planning, revising, editing,
rewriting, or trying a new approach.

CC5

[Develop and strengthen wriling as
needed by planning, revising, editing,
rewriting, or trying a new approach,
focusing on addressing what is most
significant for a specific purpose and
audience.

75

[Develop and strengthen wriling as
needed by planning, revising, editing,
rewriting, or trying a new approach,
focusing on addressing what is most
significant for a specific purpose and
audience.

reflected in the student's style, organization, and
development of a topic.

Students should plan their writing, develop.
strong revising and editing skill, rewrite or try a
different approach always mindful of the
audience and the purpose for the writing. They
[need to determine what details or information is
[most important for a particular audience and

[CCR:6

Use technology, including the
internet, to produce and publish
writing and to interact and collaborate
with others

CC'6

Use technology, including the
internet, to produce, publish, and
update individual or shared writing
products, taking advantage of
technology's capacity to link to other
information and to display information
flexivly and dynamically

756

Use technology, including the
internet, to produce, publish, and
update individual or shared writing
products, taking advantage of
technology's capacity to link to other
information and to display information
flexivly and dynamically.

product. Writing as a process requires thinking
and being able to articulate those thoughts,

occur collaboratively, individually and with

c
writing they produce and its distribution.
They also use technology to share
information and to create individual and
collaborative texts. Students also need to
be able to use technology strategically
when creating, refining, and collaborating
on writing. Students should not only use
technology for producing and publishing
writing but also to collaborate with others.

must develop, plan, revise,

change or clarify ideas. The
stages of these processes
are enhanced wit
collaboration and technology.

edit and rewrite work to evoke

and self

audiences, write PDP: 1.10 style and
essays and Identify the objective tone.
business components of HSS: 1e Provide a
documents toa an employment concluding
variety of portfolio. statement or
audiences section that
follows the
argument.
[tudents are expected to wite iformative. [Writrs present information In [English 1 &1l |Convey meaning _|Projects, essays, |Definition [PDP: 3.7 Resume THSS: 2 Write
texts that examine and communicate  [an informative or explanatory Froughwittenth|reports, stories, | A, Lt ive /
complex ideas, concepts, or information [form being carefulto support b .
clearty and accurately. They opinions and ideas through nstrdction, poems, Mars el ZGIED=ER
eftectively select, organize, and analyze  |factual research. This describe and Project, stories, first- texts, including
neie consent nowiodge sllows them relate the purpose|Application person narration of
communicate in appropriate of a "new" Portfolio narratives, historical events,
[Selecing includes: [and meaningful ways to product, design analysis of scientific
- Using relevant and suffcient facts, achieve their intended
definitions, details, and quotes purpose andlor audience rdEEkpa e blecest pccedue
- Using sources that are appropriate to [ For example, MTCHS grade ghaartenio] proacesy experiments/on
task, audience, and purpose level projects, course creative pieces, interpretation of technical
- Choosing precise words and domain-  [research findings and/or use written the material, processes. HSS:
specific vocabulary reports. dialogue to develop business 2a Introduce a
convey an documents to topic and
Organizing includes:
o extended thought, provide organize the
by 2 Gz, il use figurative knowledge of ideas and
nformation o show intarrelationzhips language to skills and concepts. HSS:
- formatting effectively express meaning 2b Develop the
|+ developing a topic and convey topic with well
- organizing graphics ‘
- providing multimedia when useful e EEED [z et
- using transitions to link together the and sufficient
major sections of the text facts. Hss: 2c
- Write a concluding statement that Use varied
supports the information presented e
- Choosing a formal styie and objective
sentence
structures to link
[Analyzing includes: the major
- Deciding what organization is most sections. Hss: 2d
effective for purpose, audience, and task g
- Determining how many facts, definitions, e oo
detals, quotations and other information
el vocabulary. Hss:
2e Establish and
maintain a formal
style. Hss: 2f
Provide
English 1 & 11 |Narrative to Essays, literary _|Literary. HSS:3 (Not
describe an event applicable as a
using business business letters, separate
memos, resume, requirement)
order, describe a reports,
scene using spatial
order, develop
business
documents using
order of
importance, use
dialogue to
convey meaning
along with tone
and character,
develop extended
plots in creative
pieces
The production and distibution of writing 15 |Efective writng 1s the result|English I &Il [business TApplication Evaluation of H55: 4 Produce
mukisioge reflecive procses hal ofemiketags efiecive) documents, essay |portfolio, Mars  |traits in relation clear and
requires planning and revising and may  [process in which the writer e e e

English 1 &Il |revise and edit for HSS: 5 Develop
structure and reports letters, resume, and strengthen
purpose literature writing as needed

newspaper, fake by planning,

science report, revising,

superhero rewriting
bt

English 1 &Il |Create material in |projects, pamphlet, [FS5: 6 Use
a variety of forms 3 technology,

business PDF, Publisher, including the
documents,  [Word, Pixton, Internet, to
reports Forums, Wiki, produce, publish,

Blog

and update
shared writing.

Writing Standards: Research to Build and Present Knowledg




s

TStuents need t© leam how o synthesize.
information by combining parts from a variety of
sources into a one unified understanding,
achieving a new insight. To accomplish this,
students need to be able to recognize what is
mportant in a source, how it supports the toic,
and how it relates to other source information.
They need to find information that is relevant
rom reliable and authoritative sources. Students
should be adept at using advance searches
finding print and digital sources that answer their

research question. They should know how to
integrate the information effectively, avoiding
lagiarism and using a standard format for
citation

frames (time for research, reflection,
and revision) and shorter time frames
(a single sitting or a day or two) for a
range of tasks, purposes, and
audiences

frames (time for research, reflection,
and revision) and shorter time frames
(a single sitting or a day or two) for a
range of tasks, purposes, and
audiences

[CCR: 7 |Conduct short as well as more [CC: 7 |Conduct short as well as more [Conduct short as well as more
sustained research projects based on sustained research projects to answer sustained research projects to
focused questions, demonstrating 2 question (including a seif-generated answer a question (including a self-
understanding of the subject under question) or solve a problem; narrow generated question) or solve a
investigation. or broaden the inquiry when [problem; narrow or broaden the

appropriate; synthesize multiple inauiry when appropriate; synthesize
sources on the subject, demonstrating [mutiple sources on the subject,
understanding of the subject under [demonstrating understanding of the
investigation subject under investigation

[CCR: 8 |Gather relevant information from [CC8 [Gather relovant imformation from— [WS:8 | Gather relevant mformation from
[muttiple print and digtal sources, [muttple authoritative print and digital multiple authoritative print and digtal
assess the credibity and accuracy of sources, using advanced searches sources, using advanced searches
each source, and integrate the effectively; assess the usefulness of effectively; assess the usefulness of
information while avoiding plagiarism each source in answering the each source in answering the

research question; integrate research question; integrate
information into the text selectively to information into the text selectively to
maintain the flow of ideas, avoiding maintain the flow of ideas, avoiding
plagiarism and following a standard plagiarism and following a standard
format for citation. format for citation.

[CCR: G [Draw cvidence from terary or [CC:6 |Draw evidence from Ierary or [WS-6a  [Apply grades 5-10 Reading
informational texts to support analysis, [and  informational texts to support analysis, standards to lterature (e.g.
reflection, and research. Ws: 9 |reflection, and research. [—Analyze how an author draws on

and transforms source material in a
specific work [e.g., how Shakespeare
treats a theme or topic from Ovid or
the Bible or how a later author draws
on a play by Shakespeare])

|Ws:5  [Apply grades 9-10 Reading
standards to literary nonfiction (e.g.,
[—Delineate and evaluate the
argument and specifc dlaims in a
text, assessing whether the reasoning
s valid and the evidence is relevant
and suficient; identify false
statements and fallacious reasoning).

[CCR: 10 [ Wrte routinely over extended tme  [CC: 10 [Write routinely over extended e,

frames (time for research, reflection,
and revision) and shorter time frames
(a single sitting or a day or two) for a
range of tasks, purposes, and
audiences

Wi Standar: Range of Writin
WS:10  |Write routinely over extended time | Students need to have the fiexibility,

concentration, and fluency to produce high-
quality first draft text under a tight deadiine as
well as the capacity to revisit and make
improvements to a piece of writing over multiple
drafts when circumstances encourage or require
it

writing, producing numerous pieces over
short and extended time frames throughout
the year.

Conducting research (o buld and pesent _ [Both short, focused projects |English 1& Il |research topic, | |report, project, |Gothic project, TPDP:3.7 THSS: 7 Conduct

nowiedasisieesentielforjdevelopin (suchiaatihoss commony; interpret presentation | Mars project, Research résumé short as well as

cogent writers who employ critical thinking. [required n the workplace) o . g s b

Efficient writers activate prior knowledge  [and longer term in depth ’ ol b

ey e et research s emphasized focus points to Briggs, Career PDP: 1.4 Define research projects

independent and shared inquiry and ihroughou the standards but demonstrate an options, Stress future

research to create new understandings  [most prominently in the understanding of and health occupations

and new knowledge for specifc purposes. [writng strand since a writen [S—

They understand that research is a analysis and presentation of

recursive process and persistthrough  [findings is so often critca.

challenges to gain a broader perspective  (e.g., grade level projects,

about information during the inquiry industry related Iab reports)  [English 1 & Il |Use Internet, Lili, |Portfolio, Mars Project, [PDP: 2.3 Select HS5: 8 Gather

BocessaWrkerstsainaiBRASHG NASA, National  |project, report, |Application characteristics of| relevant

Manual to follow a standard format for ; . ° |

o Geographic, edit |use of APAstyle [Portfolios, Blood a positive image. information from
and revisefor  |guide to prove  [Research, Fake PDP: 5K.10 multiple
clarity, use APA  credibility Science report Produce a lst of authoritative
style guide Volunteer sources.

activities.

[Wirting 1 @ tool for thinking and problem — [Wrting 1s a tool for thinking | English 1 & Il fiction literature, |report, creative |Use literature to [H5S: 9 Draw.
Solving. In order to create new and problem solving. In order nonfiction iy e—. evidence from
understandings, activating prior knowledge [to create new : . ;
and engaging in the process of understandings, activating =t expository essay, IS
[dependent and shared inquly are orior knowladge and electronic media |narrative, purpose, texts to support
essential engaging i the process of descriptive, |character analysis,

independent and shared persuasive, purpose, plot, reflection, and
inquiry are essential i conflict, research.
figurative
language,
contextual
meaning of new
terms

TEfective writers buid their SKils by Tobuild a foundation for . |English I &Il [Free write, Essays andjor  |Reaction |FiSs: 10 Write
practicing a range of writing. They lear to-[college and career reaciness, g aragraphs with || ETRRETI o
[appreciate that a key purpose of writing is [students need to leam to use espornso, forum| |adherance to  |Iietatire o
to communicate cleariy to an external,  fwriting as a way of offering b b
sometimes unfamiliar audience, and they  [and supporting opinions, response, structure, media, or news frames (time for
begin to adapt the form and content of [demonstrating understanding punctuation, [event. Mars reflection and
iheir wriing to accomplish a particular task [of the subjects they are usage, and style [project, revision) and
and purpose. They develop the capacity to [studying, and conveying real and use of application i,
ouild knowledge of a subject through  [and imagined experiences Bt . frames (a single
research projects and to respond and events. IS po! b " 8l
analytically to lterary and informational refiections fittinalonaldayian
sources. To meet these goals, students related to two for a range
[must devote significant time and effort to literature of discipline-

specific tasks,
purposes, and
audiences.

SEaking and Listening Standards: Comprehension and Collab
N \ \ \ N\ N N \ \
College and Career Readiness Anchor Common Core State Standards for Speaking and Grades 910 \ \\ &\ &\\ &\ &\ &\ \\\ &\\&
Standards for Speaking and Listening Listening \ & & & & & & & &
[CCR: 1 [Prepare for and participate effeciively [CC: 1 |Iniiate and participate effeciively ina |SPS: 1a _|Come to discussions prepared having ould pr osire foning sirand requires fening and speaking |English 1 & I [impromptu Stay on topic and | Gothic project Cs: 1.2.10
in a range of conversations and and  |range of collaborative discussions read and researched material under ~ [persuading others to accept an individual an intense focus on comprehension and  [skills are critcal for learning, eatnipreparedl provide valid. |ty \dentifies and
collaborations with diverse partners, |SPS: 1 |(one-on-one, in groups, and teacher- study; explicity draw on that viewpoint, collaboration. Effective speakers and |communicating and allowing o .
" speech, editing | points for career addresses the
ouilding on others' ideas and led) with diverse pariners on grades preparation by referring to evidence  [To engage in effective and clear communication,fcritcal listeners collaborate to establish  [beter understanding of the
expressing their own clearly and 910 topics, texts, and issues, from texts and other research on the ~|students should: orocedures for collegial discussion and  |world. Applying these skills to and revision sustained time | presentation, needs of all
persuasively ouiding on others' ideas and topic orissue to stimulate a - Be prepared—read and identiy relevant decision making for the purpose of better —|collaboration amplifies each conference, group [without crutch ustomer:
expressing their own clearly and thoughtful, well-reasoned exchange of [evidence from pertinent texts and other ouside ~[examining issues, evaluating opinions,  [individual's contributions and words. Move  [research providing
persuasively deas. readings/experiences to support a pointand  [arguing points, making judgments, buiding |leads to new and unique bz g e, helpful,
acively engage in meaningful and well-reasonedfunderstandings and persuading ofhers by  [understandings and oresentations |evaluate peer o
conversation evidence and reasoning. Solutions. 2
[SPS: 16 [Work with peers to set rules for - Work collaboratively with (novice) to roles, evaluate knowledgeable
collegial discussions and decision-  |classmates—establish fair rules for discussion individual peer speeches service.  PDP:
[making (e.g., informal consensus, [and the abilty to present differing opinions with speeches for SK.4 Identify
taking votes on key issues, civilty. Students need to have an idea of what a Fmaulzes .
presentation of alternate views), clear [GOOD discussion is to make those rules— (journeyman) workplace
goals and deadlines, and individual  [provide strong examples of collegial discussions: §
roles as needed. so they may model their rules after these communication
bzt skills. PDP:
[SPs:7c [Propel conversations by posing and | Keep conversation going—take smaller ideas SK.11 Evaluate
responding to questions that relate  [and apply those to identity universal themes, orofessional
ihe current discussion to broader  [engage less-vocal classmates in discussions development
themes or larger ideas; actively ihrough probing questions, and hold participants !
incorporate others into the accountable for justifying their deas. traits.
aiscussion; and clarify, verity, or
challenge ideas and conclusions.
[sPs:1d [Respond thoughtiully to diverse
perspectives, summarize points of
agreement and disagreement, and,
when warranted, qualify or justify their
lown views and understanding and
[make new connections in ight of the
evidence and reasoning presented.
[CCR: 2 |Integrate and evaluate information  |CC: 2 |Integrate muliple sources of [SPS:2 [integrate multiple sources of Technology itself is changing quickly, crealing a_|Strong listening and speaking skills are Compare audio _|adherance to

presented in diverse media and
formats, including visually,
quantitatively, and orally.

information presented in diverse
[media or formats (e.g., visually,
quantitatively, orally) evaluating the
credibility and accuracy of each
source.

information presented in diverse
[media or formats (e.g., visually,
quantitatively, orally) evaluating the
credibility and accuracy of each
source.

[new urgency for students to be adaptable in
response to change. Therefore, students in Sth
and 10th grade should integrate multiple and
diverse sources of information. They also need
to understand what a reliable source is and what
[makes one questionable. Applying these skills

critical for learning, communicating and
allowing better understanding of the world.
[Students are asked to evaluate whether
the reasoning a speaker uses is logicall
legitimate and if the evidence that is used

is refevant to the argument or provides

English | & Il

and visual media
to written forms
of essays and
literature

structure,
punctuation,
usage, and style

Mars Project,
Gothic Research




1558

[CCR: 3 |Evaluate a speaker's point of view, |CC:3  |Evaluate a speaker's point of view, Evaluate a speaker's point of view, | 1© collaboration amplifies each individual's |enough proof. They need to pinpoint any English | & II Evaluate author  |adherance to Use Rhetoric
reasoning, and use of evidence and reasoning, and use of evidence an reasoning, and use of evidence and [contributions and leads to new and unique statements that are false and judge if any s e |EEe (Ethos, Pathos,
etoric, hetoric, identifying any falacious hetoric, identifying any fallacious ~ [understandings and solutions. of the speaker's reasoning is misleading. . . . .
reasoning or exaggerated or distorted reasoning or exaggerated or distorted [Students at his grade are moving from gpeeches, Ethos M| punctuation, | EeelpCReel
evidence. evidence. passive listeners to active participants. Pathos, Logos usage, and style [and written
forms
Speaking and Liste Standards: Prﬁsama ion of Knowledge and Ideas
[CCR: 4 [Present iformation, findings, and  |CC: 4 [Present information, finaings, ana  |SPS: 4 |Present information, findings. Proficient speakers make deliberats choices  Ninth and tenth grade students should b6 [Proficient speakers make  [English I & Il |Projects, reports, |Move from group| Gothic research, TPDP: 1.8
supporting evidence such that supporting evidence clearly, supporting evidence clearly, regarding language, content and media to comfortable making their writing deliberate choices regarding e— ey
isteners can follow the line of concisely, and logically such that concisely, and logically such that  [capture and maintain the audience in order o [appropriate for purpose, audience, and  [language, content and media (novice) to sergeron” and frectiva
reasoning and the organization isteners can follow the line of isteners can follow the line of convey their message. Students will continue to [task. It should be a seamiess transition to  [to capture and maintain the E "
[development, and style are reasoning and the organization, reasoning and the organization, lear to speak to a variety of audience sizes and |communicate information and evidence as [audience in order to convey individual ‘CIA Secrets,’ communication
appropriate to task, purpose, and development, substance, and style development, substance, and style ~ [adapt speech as necessary. The discussion of  [a speaker with this same focus on their message. speechesfor  |"Ghost of with others.
audience. are appropriate to purpose, audience, are appropriate to purpose, audience, [formal English should take place so students  [purpose, audience and task. The large audiences |Everest," Blood
and task. and task. understand that IM (Instant Messaging), text  [presentation of knowledge and ideas is a (otmeyman I e e
abbreviations, and slang are inappropriate in  [key component to the speaking and o a————
most cases when presenting knowledge and  listening strand. Strategic use of the
[CCR:5 [ Make strategic use of digial media  [CC: 5 [Make siraiegic use of digial media  |SPS:5 | Make stralegic use of digial media  [ideas. Students in the ninth and tenth grade |elements of effective oral, visual and English I& Il |Projects and 7 X7 rule, PowerPoint,
and visual displays of data to express (e.0., textual, graphical, audio, visual, (e.0., textual, graphical, audio, visual, [should concentrate on using digital mediain  [multimedia presentations and their effects. Dresentations il |acherancetol (Bl RE e A]
information and enhance and interactive elements) in and interactive elements) in order to create an effect. Instead of just increases the potential o inform, entertain [—— obituary, video,
of to enhance presentations to enhance incorporating digital media to make something  [or persuade an audience of varying sizes. 2 2 g
understanding of indings, reasoning, understanding of indings, reasoning, [that is visually appealing, choices should be
and evidence and to add interest and evidence and to add interest.  [made with purpose — to enhance the findings usage, and style |Pixton,
and reasoning of the finished product. Students TimeRime,
in the ninth and tenth grade should move from
[CCR:6 | Adapt speech (0 a variely of contexts |CC: 6 |Adapt speech 1o a variely of conlexts |SPS: 6 |Adapt speech (o a variely of contexts group presentations to varying audiences to English | &Il |Speech Stay on topic and|Impromptu,
and communicative tasks, asks, and audiences, demonsirating tasks, and audiences, ingividual to varying rovide valid] | Aiaeatan)
[demonstrating command of formal [command of formal Engiish when command of formal English when  [audiences. points for oresentations
Engiish when indicated or appropriate. indicated or appropriate. indicated or appropriate. ainod time
without crutch
words. Move
from group
presentations to
individual
speeches
Reading Standards for Literature: Key Ideas and Details
N y N N - N N N
Collegeand GareerResdness MO Gor st tandards o Racing Lirature Grades -0 ...l e
Standards for Reading Literature N\ A\ N\ N\ A\ N\ N\
[CCR: 1 [Read closely to determine what e [CC: 1. |Cite strong and thorough textual — JRSLT  |Cte strong and thorough textual [Students are required to use textual evidence | When analyzing Key Ideas and Detalls,  |imaginaive texts can provide |English | &Il |Compare audio |adherance to  [ToKilla. PDP: SK 11
text says explicitly and to make logical evidence to support analysis of what evidence to support analysis of what  [that is convincing and complete to support their [critcal reading is the central focus. Full  [rich and timeless insights into e Tee | it Mockingbird, [
inferences from it; cite specific textual the text says explicily as well as the text says explicitly as well as [ideas. Citing from the text may include a formal atext requires the hemes, dilemmas o witen orms[puncruaton, [ratastie orofessional
evidence when writing or speaking to inferences drawn from the text. inferences drawn from the text, citation or a verbal reference. Analysis should  [to understand and analyze explicit and nd social realiies of the Y —
support conclusions drawn from the include inferred and lteral meanings. Students  |inferential ideas. Critical reading includes  |world. Literary text represents of essays and usage, and style Voyage, "The development
text. in the ninth grade should be introduced to the  [understanding the ways authors influence - [complex stories in which the literature to and use of Storyteller,” "To traits. PDP: SK.8
skill of determining the difference between readers with what the text states explicitly |reflective and apparent determine rhetoric Build a Fire," Identify personal
[CCR:2 _ |Determine central iGeas or themes of |CG: 2 |Determine a theme or central dea of |RSL:2 _|Determine a theme or central ldea of [ —strong evidencel and insufficient or unreliable Jand impiiity. Effective authors use thoughts and actions of English &Il |meaning, ideas, |Essaysand/or  |"Who Am I This qualities that are
a text and analyze their development; a text and analyze in detail its a text and analyze in detail its fetails. They should understand how much  [evidence and details purposely chosen to in beings are revealed. themes, point of |paragraphs with [Time," "The desirable for the
summarize the key supporting details development over the course of the development over the course of the  [evidence is needed to support a ciaim. In grade  [impart meaning. Literary analysis enables Life therefore shay g .
and ideas. text, including how it emerges and is text, including how it emerges and is {10, these skills should build as students ihe reader to examine the way authors  |iterature and literature view, etc. adheranceto  |Euphio workplace.
[shaped and refined by specific details; [shaped and refined by specific [continue to cite evidence both formally and [carefully position details which support the |shapes life. structure, Question, PDP: SK.9
provide an objective summary of the details; provide an objective summary [informally. They should be able to distinguish  [theme or main idea. They use the punctuation, |Chaser," Recognize the
text. of the text, G provides strong supportand  [interactions, muu?rus :nd feell:g: of usage, and style [for Emily," "The I —
text that is not related, uncertain, or is characters to explore ideas and themes. ] o
insufiicient as evidence. Their analysis should  [Readers should further examine the a:dluse of o Monkey's Paw goals. PDP: 1.2
[CCR3 [Analyze how and why ndwiduals, |GG 3 |Analyze how complex characters  |RSL3  |Analyze how complex characters  |Cffer insights that show they can derive purpose of the author's piece and question English | & II heloricand the | The Pt and the [P
events, and ideas develop and (e.0. those with multple or confiicting (e.g.. those with muliple o conflicting [understanding from details that are directly ~ |the motivations as well as the motivations relationship to  |Pendulum,” "The motivation
interact over the course of a text motivations) develop over the course [motivations) develop over the course [stated as well as from those that are implied.  fof the characters, which also shape the the written piece (Black Cat," "The techniques and
of a text, interact with other of a text, interact with other [Students are required to recognize complex plot and, ultimately, the theme. Devil and Daniel establish goals.
[characters, and advance the plot or characters, and advance the plot or ~ [characters and understand their role in a text. \Webster,"
develop the theme. develop the theme. ey need to identify the development ’
complex characters, explain their interactions
with other characters, and tell how the:
characters contribute to plot or theme
development.
Reading Standars for Literature: Craft and Structure
[CCR' @ [Interprel words and phrases as they |CC: 4 |Delermine the meaning of words and |RSL# _ |Determine the meaning of words and JAfter determining the figurative and connotative.|Analyzing the Craft and Structure of Literary text, like all creative |English | &1l |Compare audio |Essays and/or |ToKilla PDP: 1.5 Develop)
are used in a text, including phrases as they are used in the text, [phrases as they are used in the text, [meanings of words, students need to consider  [iterature requires the reader to examine  [products, demonstrates slyl e s with i i
determining technical, connotative, including figurative and connotative including figurative and connotative ~ [the significant influence of the author's word  [the author’s motivations closely. Effective  [and Reader e ot |adnerance o |PETEES A ey
and figurative meanings, and analyze [meanings; analyze the cumulative [meanings; analyze the cumulative  [choice as a whole on the texts tone or overall  [authors make specific language choices  [can respond analytically o C—
how specific word choices shape impact of specific word choices on impact of specific word choices on  Junderstanding. Students are asked to consider ~ |(emotive, evocative, formal, impersonal) ~ [objectively to text when they jofiessaysand GRS, el i anciequrty
[meaning or tone [meaning and tone (e.g., how the. [meaning and tone (e.g.. how the how an author crafts the structure of atextto  [and use specific organizational strategies ~ [understand the purpose or literature to punctuation, |Storyteller," "To issues. PDP: SK.§|
language evokes a sense of time and language evokes a sense of time and [produce a particular effect. Standard RL6 to position readers to accept reason behind the author's determine usage, and style |Build a Fire," Identify personal
place; how it sets a formal or informal place; how it sets a formal or informal [specifies world literature and requires students ~ |representations of people, events, ideas  [intentional choice of tools e, Ges, | Frrlzac "Who Am I This qualities that are
tone). tone) to examine a particular point of view or cultural ~ [and information in particular ways. uch as word choice, point of el | e roric ime,” "The desirable for the
experience found in that body of lterature. Itis [Competent readers reflect on the nuanced [view and structure.
mportant that this is introduced in grade nine [ meanings of words and phrases i texts as JEbEE [Bapite il
[CCR:5 _ |Analyze the structure of (exts, [CC: 5 |Analyze how an authors choices . |RSL5 | Analyze how an author's cholces [and studied more in-depth at grade 10 — using ~ |a tool by which they discover the meaning, English | & Il Question,” "The
including how specific sentences, concerning how to structure a text, [concerning how to structure a text, [more complex literature and developing a tone and theme of a text. An author's Chaser," "A Rose
paragraphs, and larger portions of the order events within it (e.g., parallel order events within it (e.g., parallel  [deeper understanding of global perspectives.  [perspective and global cultural for Emily," "The
text (e.g., a section, chapter, scene, plots), and manipulate time (e.g., plots), and manipulate time (e.g., experiences impact choices made about Monkey's Paw,”
or stanza) relate to each other and the pacing, flashbacks) create such [pacing, flashbacks) create such the text, such as what to include or not i
whole. effects as mystery, tension, or effects as mystery, tension, or include as well as considering the point of UinFiEEin
surprise. surprise. view from which the narrative is told
[Understanding of text occurs through
[CCR:6 | Assess how poit of view or purpose |CC: 6 |Analyze a particular poit of view or  |RSL'6 [Analyze a particular point of view or [meaningful and intentional opportunities to English | & Il Devil and Daniel
shapes the content and style of a text cultural experience reflected in a work cultural experience reflected in a work read, study and discuss literature with a \Webster,"
of iterature from outside the United of iterature from outside the United focus on the total effect of an author's
States, drawing on a wide reading of States, drawing on a wide reading of crat
world lterature. world lterature.
Reading Standars for Literature: Integration of Knowledge and Ideas
[CCR: 7 [Integrate and evaluate content [CC:7 . JAnalyze the representation of a RSL7 . JAnalyze the representation of a [Students are asked (o Compare two works that | The Integration of Knowledge and 136as is |Competent readers can English I &Il |Compare audio |Essays and ToKilla TPDP: 3.7
presented in diverse formats and subject or a key scene in two different subject or a key scene in two different [use different artistic mediums (painting, poetry,  [important when examining key scenes or ~ [synthesize information from a 1.l Mockingbird, ——
[media, including visually and artistic mediums, including what is artistic mediums, including whatis  [sculpture) but share a common subject. specific works. Explore varyin variety of sources including (o wiitten forms |presentations | Fantastic Resume writing,
quantiatively, as well as in words. r absent in each or absent in each eginning in the ninth grade students need to |perspectives of the work such as historical [print, audio and visual —
treatment (e.g., Auden's —Musée des treatment (e.g., Auden's —Musée des|be able to evaluate various artistic mediums and |accounts or any background knowledge ~|Comparing and contrasting of essays and with adherance |Voyage, "The PDP: 1.4 Define
eaux Artsl and Breughel's eaux Artsl and Breughel's integrate the understandings taken from each. It [that can assist in determining the author's  [text in a variety of forms or literature to tostructure,  [Storyteller," "To future
Landscape with the Fall of carus). Landscape with the Fall of Icarus).  [may be that students have not had opportunities [overall purpose. Understanding the genres provides a full determine punctuation,  [Build a Fire," occupations.
to view art critcally and have not practiced interplay between text and context can  [understanding of the author's meaning, ideas, usage,and style |'Who A This
finding meaning in forms outside of text. influence how an audience analyzes a text |messageftheme as well as el e 2 o




the validity of the reasoning as well as
the relevance and sufficiency of the
evidence.

assessing whether the reasoning is
valid and the evidence is relevant and
sufficient; identify false statements
and fallacious reasoning

assessing whether the reasoning is
valid and the evidence is relevant and
sufficient; identify false statements
and fallacious reasoning

each version stressed or called attention to and
[how that influenced the account. Ninth and
tenth grade students will study and evaluate
influential U.S. documents especially how they.
deal with similar themes and concepts. In grade

understand what a reliable source is and
what makes one questionable. I looking
at an author's argument, they need to
[question the facts presented and be able
to objectively determine if they are indeed

nine these documents could be studied as part

[summary. Critical reading of a
wide variety of seminal texts,
including those told from
historical, iterary and
scientific perspectives,

credible. Many students in the ninth grade

mirrors and challenges

showing bias by
using evidence
from the written
piece to prove

t

[CCR:8  [Delincate and evaluats the argument JCC: 8 J(Not applicable (o Hterature) RSLE . (Not applicale to herature) Students need to understand how an author  |from multiple perspectives. Analysis of a  [the ideas being explored. English 18 11
and specific claims in a text, including uses source material in crafting a text, such as.  [topic o theme from varying perspecives oy e rhetoricand the (Euphio
the validity of the reasoning as well as in allusions. They need to discover the source  |and in a variety of mediums involves using relationship to  |Question," “The
the relevance and sufficiency of the the author has alluded to and be able explain  [comprehension strategies including, but the written piece [Chaser," "A Rose
evidence. [how that material was changed by the author.  [not limited to, comparison and contrast, for Emily," "The

inference, and summary. Monkey's Paw,"

[CCR' 9 [Analyze how two or more texts [CC:9 |Analyze how an author araws on and |RSLI@  |Analyze how an author draws on and English | & II “The pit and the
address similar themes or topics in ransforms source material in a ransforms source material in a o
order to build knowiedge or to specific work (e.g., how Shakespeare specific work (e.g., how Shakespeare i
[compare the approaches the authors treats a theme or topic from Ovid o treats a theme or topic from Ovid o "The
ake. the Bible or how a later author draws the Bible or how a later author draws Devil and Daniel

on a play by Shakespeare). on a play by Shakespeare). Webster,"
Reading Standars for Literature: Range of Reading and Level of Text Complexi

[CCR 10 |Read and comprehend complex [CC: 10 By the end of grade 9, read and RSL10 _ [By the end of grade 9, read and [Effective scaffolding should allow the reader to | The Common Core recognizes thal not all_|In order o meet the figorous |English &Il |Compare audio |Essays and/or  |ToKilla
iterary and informational texts comprenend lterature, including comprehend iterature, including  [encounter the text with minimal clarifications. It - [students arrive at school with the tools and [demands of college andior o with i
independently and proficiently. stories, dramas, and poems, in the stories, dramas, and poems, in the  [should not replace the text by translating its  [resources to ensure that they are exposed [the workforce, students must e ot |ladnerance o |PETEES

grades 9-10 text complexity band arades 9-10 text complexity band ~ [contents for students. Students should to challenging text away from school; it [be able to read and C—
proficiently, with scaffolding as proficiently, with scaffolding as lencounter appropriately complex texts at each  [also recognizes that "a tuming away from  |comprehend increasingly ofiessay=and PGS, el i
needed at the high end of the range. needed at the high end of the range.  [grade level in order to develop the mature [complex texts is likely to lead to a general |complex literary text. They literature to punctuation, |Storyteller," "To
language skills and the conceptual knowledge  [mpoverishment of knowledge. " This  [must read widely and deeply determine usage, and style |Build a Fire,"
needed for success in school and ife. Effective  [trend can be “turned around when rom among a broad range of meaning)Ideas, " |and]use of
scaffolding should allow the reader to encounter [teachers match students with challenging, [high-qualiy, challenging text el | e voric
the text with minimal ciarifications. It should not - [engaging text i the classroom, creating an [and develop the skill,
replace the text by transiating its contents for  atmosphere that helps to nurture curious, - [concentration and stamina to fiEbEE
students. Whatever they are reading, students  [capable and critcal readers. Through  [read these texts
[must also show a steadily growing ability o [extensive reading of a variety of genres  [independently and R
discer more from and make fuller use of text,  [from diverse cultures and a range of time  [proficiently. for Emily,” "The
including making an increasing number of periods, students will gain literary Monkey's Paw,”
connections among ideas and between texts,  [knowledge and build important reading I
considering a wider range of textual evidence,  |skils and strategies, as wel as become UinFiEEin
and becoming more sensitive to inconsistencies, |familiar with various text structures and Pendulum,” "The|
[ambiguities, and poor reasoning in texts. elements.
Devil and Daniel
Webster,"
Reading Standards for Informational Text: Key Ideas and Details
College and Career Readiness Anchor Common Core State Standards for Reading Grades 910 \\‘\ § & § & § § &\ §
Standards for Reading Informaional Text nformational Text A \ A\ A\ A\ \ \ \

[CCR: 1 [Read closely to determine what the |CC: 1 Cite strong and thorough textual RSIT [Cite strong and thorough textual _[As students continue to determine a central | When reading informational text, [Knowledge-based information [ English | & Il |Literature Essays and/or  |ToKilla POP: 1.10
text says explicitly and to make logical evidence to support analysis of what evidence to support analysis of what  [ideal of a text in high school, they need to examining Key Ideas and Details is is an ever-changing et with \dentify the
inferences from i; cite specific textual the text says explicily as well as ihe text says explicitly as well as [examine not only how a central idea is essential. Full comprehension of atext  [expanding genre, which ndhoranceto | EAEEEE of
evidence when writing or speaking to inferences drawn from the text, inferences drawn from the text, developed but aiso how details in the text requires the ability to understand and [encompasses daily —

[support conclusions drawn from the influence and add to a central idea. Students will |analyze explicit and inferential ideas. [communication. The ability to structure, Voyage, "The an employment
text. Ineed to use the key details of a text to provide a [Authors of informational and argumentative [comprehend and analyze punctuation, |Storyteller," "To portfolio
thatis free of personal opinions or  [texts advance texts develops andstyle [Build a Fire,"

[CCR:Z_[Determine contral deas or hemes of [CC:2 _[Determine a central Gea of  text and |[RSE2 _ [Determine a contral idea of a ox! and {eelings. Students need to examine how an  [opinions, justy posiions and make critcal thinking, promotes  |ENgsh 1& 11 |Literature o B i PDP: .12 List
a text and analyze their development; analyze its development over the analyze its development over the [author builds an opinion or a study with key Jiludgments in order to inform and/or logical reasoning and evaluation o dits [Time," "Th i in
[summarize the key supporting details course of the text, including how it course of the text, including how it |details, paying close attention to how the ideas |persuade readers. Analysis of these texts |expands one's sense of the rhetoricancits © [(EEN e —
and ideas. [emerges and is shaped and refined by lemerges and is shaped and refined  |are introduced, sequenced, and developed. requires understanding the central ideas or |world. relationship to |Euphio g .

[specific details; provide an objective by specific detals; provide an Finding connections between ideas should be ~ |argument as well as the interactions the written piece |Question, competendes)
[summary of the text. objective summary of the text reviewed. between and among ideas/arguments. Chaser,” "A Rose
for Emily," "The

[CCR: 3 [Analyze how and why indnviduals, [CC: 3 |Analyze how the author unfolds an - |RSI3 [Analyze how the author unfolds an. English | & II Evaluate character| :‘""”key Gl
events, and ideas develop and analysis or series of ideas or events, analysis or series of ideas or events, o — The Pit and the
interact over the course of a text including the order in which the points including the order in which the points author's purpose e

are made, how they are introduced are made, how they are introduced
and developed, and the connections and developed, and the connections Devil and Daniel
that are drawn between them. that are drawn between them. P
Webster,
Reading Informational Text: Craft and Structure

[CCR: 4 [mterpret words and phrases as they [CC: 4 [Determine the meaning of words and [RSI4  [Delermin the meaning of words and |Ater determining Ihe igurative, connotatve, and [Examining the author's technique 1s e Toxt, Ikeall  |English I& Il [Vocabularyin  |Essays with To Killa TPDP: 1.2
are used in a text, including phrases as they are used in a text, phrases as they are used inatext,  [technical meanings of words and phrases as  [essential focus when analyzing the Craft  [creative products, Context, o e
determining technical, connotative, including figurative, connotative, and including figurative, connotative, and  [they are used in a text, students need to and Structure of informational text. [demonstrates style and Janguage, author's|structure, T i
and figurative meanings, and analyze technical meanings; analyze the technical meanings; analyze the  [consider the significant influence of the author's  [Effective authors select specificlanguage  [craftsmanship. Readers can 2 2 —
how specific word choices shape cumulative impact of specific word cumulative impact of specificword [word choice as a whole on the text's tone or  |(emotive, evocative, formal, impersonal)  |respond analytically and purpose and tone |punctuation,  |Voyage, techniques and
[meaning or tone choices on meaning and tone (e.g., choices on meaning and tone (e.g., ~ [overall understanding. Ninth grade students  [and use specific organizational strategies [objectively to text when they usage, and style, |Storyteller," "To establish short-

how the language of a court opinion Ihow the language of a court opinion  [should begin to understand that an author's  [and hetorical content to convey meaning. [understand the purpose or with direct Build a Fire," term goals.
differs from that of a newspaper). differs from that of a newspaper).  [word choice is selective and deliberate. They  [Understanding the meanings (denotative  [reason behind the author's inferenceto|"Who Am I This POP: 1.1
should be aware that the collective effect of  [as well as connotative) of words and intentional choice of tools literary piece and|Time,” "The o macdn
words influences the tone and meaning of text. ~[phrases found within the text is a tool by [such as word choice, point of b : .
By tenth grade, students should notice the which readers can discover the meaning, ~ [view and structure. itsielationshipitof eI Assmenibnd

[CCR: 5 |Analyze the structure o texts, [CC5 - [Analyze in dotail now an autnors — |RSI5 . |Analyze in detail now an autnors |connection between the words that the author  [tone and purpose of a text EEE R = raree other pieces or |Question," "The identify
including how specific sentences, ideas or claims are developed and ideas or claims are developed and  [chose and the point that the author was making sentences, build _|chapters Chaser," "A Rose individual
paragraphs, and larger portions of the refined by particular sentences, refined by particular sentences, paragraphs, for Emily," "The learning styles
text (e.g., a section, chapter, scene, paragraphs, o larger portions of a text paragraphs, or larger portions of a 2 Monkey's Paw,”

[or stanza) relate to each other and the. (e.q., a section or chapter). text (e.g.. a section or chapter) match thesis to I g
[whole. points ‘The Pit and the
Pendulum,” "The

[CCR:6_[Assess how point of view or purpose |CC: 6 | Determine an author's point of view or [RSI6 _[Determine an author's point of view or English 1& 11 |Audience Black Cat," "The

shapes the content and style of a text purpose i a text and analyze how an purpose in a text and analyze how an g e Devil and Daniel
author uses etoric to advance that author uses etoric to advance that e Webster,"
oint of view or purpose. point of view or purpose.
material
Reading Informational Text: Integration of Knowledge and Ideas

[CCR: 7 integrate and evaluate content [CC. 7 [Analyze various accounts of a subject RSI7 __ |Analyze various accounts of a subject [When examining several (exts hal share the _ [Students are asked (o evaluate whether _ |Integrating Knowleage and _|English I & Il [Media Essays and/or | biographies, PDP:3.12
presented in diverse formats and told in different mediums (e.g., a told in different mediums (e.g..a [same subject but use different vehicies o the reasoning an author uses s logicall  [ideas from informational text withl F—
[media, including visually and person's e story in both print and [person’s ife story in both printand  [modes to communicate, students should be able [legitimate and if the evidence that s used - [requires analysis and dherance to._ |SDEUATIeE workplace
quantiatively, as well as in words. [mulimedia), determining which details [mutimedia), determining which details|to judge what details are emphasized in each s relevant to the argument or provides [evaluation of critcal themes g '

are emphasized in each account are emphasized in each account.  [account. In the ninth grade students should be  [enough proof. They need to pinpoint any  fand concepts from varying pOELG, P, iRz
able to recognize various accounts of a subject ~[statements that are faise and judge if any - [perspectives. It involves of values in
told in mutiple forms and acknowledge: of the author's reasoning is misleading. ~[using comprehension usage, and style |Industry related making

[CCR: 8 _|Delineate and evaluate the argument [CC: 8 _[Delineate and evaluate the argument [RSI8 _ [Delieate and evaluate the argument [Characteristics of each. By tenth grade students. |Ninth grade students need to be able to.  [strategies including compare | EReeh g I |Support points of |and use of material decisions. PDP:
and specific claims in a text, including and specific claims in a text, and specific claims in a text, should expand their reasoning to include what  [evaluate sources. They need to and contrast, inference and - e T YR—

career interests.

PDP: SK.2
Identify personal
interests.  PDP

SK.5 Describe




[CCR: 9 JAnalyze how two or more texts

cC:9

TRSio

1 the inerary nontiction genre. In grace ten ey

ninking ana ennances e

needed at the high end of the range

needed at the high end of the range

Jiournalism, and historical, scientific, technical or
[economic accounts (including digital sources)
written for a broad audience. Students should
encounter appropriately complex texts at each
grade level in order to develop the mature.
language skills and the conceptual knowledge.
[needed for success in school and life. Effective
scaffolding should allow the reader to encounter
the text with minimal clarifications. It should not
replace the text by translating ts contents for
students. Students should encounter
[appropriately complex texts at each grade level
in order to develop the mature language skills
[and the conceptual knowledge needed for
success in school and life. Effective scaffolding
should allow the reader to encounter the text
with minimal clarifications. It should not replace
the text by translating its contents for students.

also recognizes that *a turning away from
[complex texts is likely to lead to a general
mpoverishment of knowledge...” This.
trend can be "tumed around” when
teachers match students with challenging,
[engaging text in the classroom, creating an
atmosphere that helps to nurture curious,
capable and critical readers. Through
extensive reading of a variety of genres.
from diverse cultures and a range of time
periods, students will gain literary
[knowledge and build important reading
skills and strategies, as well as become
familiar with various text structures and
elements.

[comprehend increasingly
[complex informational text.
[They must read widely and
deeply from among a broad-
range of high-quality,
challenging text and develop
the “skill, concentration and
staminar to read these texts
independently and
proficiently.

elements within
nonfiction and
its relationship.
o the period and
characters,
"Ghost of
Everest," To Kill
a Mockingbird
Fantastic Voyage

(scientific
developments),
"Harrison
Bergeron,
Feeling of
Power," "There
Wil Come Soft
Rains"

‘The

[Analyze seminal U.S. documents of [Analyze seminal U.S. documents of St Detieve a i TS in prn, It true. English | & Il Martin Luther
acdress similar themes or topics in nistorical and iterary significance nistorical and iterary significance |could be incorporated into the global Having the toois to legitmately evaluate ~Junderstanding of content. 2 e . [t
order to build knowledge or to (e.9., Washington's Farewell Address, (e.9., Washington's Farewel ElDEOCEEIENDApdwly | Cmelbrayin i) - [T,
compare the approaches the authors the Gettysburg Address, Roosevelt's [Address, the Gettysburg Address, ~[documents from outside the U.S. [y, PDP: SK.8
take. Four Freedoms speech, King's [Roosevelt's Four Freedoms speech, Identify personal
|—Letter from Birmingham Jaill), King's —Letter from Birmingham Address, "Letter qualities that are
including how they address related il including how they address from the desirable for the
themes and concepts. related themes and concepts. et \workplace. PDP:
jail," "Scottsboro SK.9 Recognize
Boys" the importance
[CCR: 10 |Read and comprehend complex [CC: 10 [By the end of grade 9, read and RS0 |By the end of grade 9, read and Literary nonfiction includes the subgenres of | The Common Core recognizes that not all_|In order to meet the rigorous |English | & I1 novels, short interpretand _|Summarize goals.
iterary and informational texts comprehend iterary nonfiction in the. comprehend iterary nonfiction in the - [exposition, argument, and functional textin the  [students arrive at school with the tools and [demands of college and/or el convey meanine | B
independently and proficiently. grades 9-10 text complexity band arades 9-10 text complexity band ~ [form of personal essays, speeches, opinion  [resources to ensure that they are exposed [the workforce, students must [— inwrittenand |in including
proficiently, with scaffolding as proficiently, with scaffolding as pieces, essays about art or literature, to challenging text away from school; it [be able to read and " N
auditory form | historical

Range of Text Types for 6-12

Stories

historical fiction, mysteries, myths, science
fiction, realistic fiction, allegories, parodes,
satire, and graphic novels

Drama

Includes the subgenres of adventure stories, Includes one-act and multi-act plays, both

in written form and on film.

Poetry

Includes the subgenres of narrative poems,
Iyrical poems, free verse poems, sonnets,
odes, ballads, and epics.

[Students in grades 6-12 apply the Reading standards to the following range of text types, with ttexts selected from a broad range of cultures and periods.

erature Informational Text

Literary Nonfiction

Includes the subgenres of exposition, argument, and functional text in
the form of personal essays, speeches, opinion pieces, essays about
art or literature, biographies, memoirs, journalism, and historical,
scientific, technical, or economic accounts (including digital sources)

written for a broad audience







